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he business of Business Schools continues to attract much attention varying from heightened 

appreciation of value addition to outright criticism for failing to deliver promises. Irrespective of 

what position one takes, there is no denying the fact that Business Schools are now, as Datar et al 

(2010) proclaimed, at a crossroads. It is time for Business Schools to engage in deep introspection and 

active proaction, redirecting and reinventing both its form and focus. 

Programmatic focus has received overwhelming consideration in review and reform initiatives in the 

past, beginning from the seminal reports on business education by the Ford Foundation and the Carnegie 

Corporation in late 1950’s to Datar et al’s study at the end of 2010’s. In between dozens of studies and 

innumerable changes have taken place trying to make business education more industry relevant and 

academically rigorous. Popularity and premier position of business education owe much to these timely 

initiatives and improvements in programs across all the continents and among many Business Schools. 

Much less discussion has, however, taken place, particularly in South Asia, as to the institutional form 

of Business Schools that is most appropriate to and capable of delivering the reformed business education 

programs on a sustained basis and in a progressively effective way. Even less action has been in place to 

enhance and enrich their institutional development process aligning them with not only the nature of the 

reformed business education but with the evolving context within which such education is embedded. It 

has resulted in a situation where Business Schools as institutions have been, in most cases, a poor model of 

professional management they seek to deliver to - and are expected of promoting in - business. This is a 

case of the form of Business Schools not supporting their focus, a situation serious enough to be clearly 

understood and addressed for improving the quality its results. 
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To be sure, the focus or content of business education is also not in a state of mature growth. It is, as 

one would easily notice, in a state of dynamic evolution, refining learning themes and outcomes as well as 

delivery approaches in relation to the emerging business context and the development of management 

knowledge. Predictably, it will continue changing and redefining in future to meet the emerging needs and 

contexts. However, the institutional systems through which business education is delivered for achieving 

its purpose is much more constrained than would be expected. It has immense implication for quality of 

business education, as it restricts the full utilization of educational potential in business. 

Poor Quality and Institutional Learning 

Quality and excellence in business education is a function of convergence at the higher end of both its focus 

and form best content delivered through best institutional framework. The quality of the provider 

determines the quality of the product; excellence in education is contingent upon the excellence of 

institution providing education. This simple truism has eluded many Business Schools in our part of the 

world, certainly in Nepal where business education started without little preparations for institutional 

systems befitting quality education. The tradition continues even today so much so that the limited impact 

of business education can primarily be attributed to the poor institutional system delivering it which has 

severely restricted the quality of education. Although the content of business education is also not fully 

reflective of the global trend and standards and sufficiently representative of the local context, the 

inadequacy of institutional system is more serious. 

On a broader level, most Business Schools in South Asia have yet to discover and put in place the most 

appropriate business education content and a highly professional institutional system while integrating them 

in a mutually reinforcing relationship. This is a huge challenge, and the future relevance and role of business 

education will depend largely on how this issue is addressed by Business Schools, business and 

government. Meeting this challenge has never been more important than now at a time when the Region 

continues to suffer from what may be described as “under-management” which underlies the lackluster 

results from massive developmental efforts that have been unleashed in the recent decades. More than any 

other factors, lack of professional management knowledge and practice is creating a greater hurdle for many 

countries in the Region to leap out of the current state of underdevelopment. In this context, the need for 

better business education is axiomatic; it may not have done as much as required but it has the potential to 

do much more than it is doing. 

More management knowledge and better business practices are what our business, economy and 

society desperately need. Our Business Schools must be able to deliver both in a way more competently 

and creatively than ever before for which they must reinvent their institutional form and programmatic 

focus. The basic issue for them at this stage of their development and that of the domain it serves, is 

enhanced quality of education, research and professional services. For this to happen, excellence in 

institutional performance is necessary. To the extent that quality and excellence are a function of learning, 

Business Schools in South Asia need to actively pursue and engage in the process of learning for growth in 

quality and contributions. 
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One would naturally expect that Business School, institutions of higher learning as they are, provide 

good examples of actively learning systems and well managed institutions for others to look upon and 

follow. Paradoxical though it may seem, Business Schools in the Region themselves have not been such 

examples of institutional learning, save a few notable examples. Most of them, either in the public or private 

sectors, government owned or within universities, present a poor model of excellence in institutional 

management and of quality in program effectiveness, judged by both the global standards and the 

requirements of the industries they serve. Only limited institutional learning and growth, mostly in the form 

of gaining and using information for maintaining the existing systems (single loop learning), is historically 

and currently taking place for quality and excellence. This is hardly enough in the present competitive and 

fast changing market of business and business education. 

Poor institutional capacity and performance is definitely a case in Nepal where in the recent years there 

has been a huge surge in number of Business Schools both within universities and in the private sectors. 

The quantitative expansion of business education has not been supported by quality enhancement of their 

programs nor by the institutional systems delivering them, the latter being one of the primary causes of the 

former. This also seems to be a trend elsewhere in the Region. If this continues, the Region runs a serious 

risk of rendering its business education largely irrelevant to the emerging needs of high quality management 

competency supported by contextualized management knowledge and professional management practices. 

It will also make business education globally uncompetitive. 

Accreditation for Growth in Quality through Institutional Learning 

The way forward for Business Schools is institutional learning and growth on the strength of which alone 

they can reform for and deliver expanded and enriched business education, research and services that are 

required in the Region and are also globally competitive. Institutional learning takes place when an 

organization gathers and transforms its experiences meaningfully into improvement actions and results, 

making itself adaptive to changes and aligning with the evolving situation for optimum performance. It is 

both a responsive and anticipatory process of change in major dimensions of organizational functioning 

through established structural and processual mechanisms of exploration, questioning, inferences, 

correction and adoption for growth and success. 

Most Business Schools in the Region - definitely those in Nepal - are yet to build such leaning and 

growth mechanisms and culture in their institutional systems. Much of their institutional components such 

as governance, leadership, strategies, structures, culture, management systems, institutional relationships, 

market linkages, product innovation, self-evaluation, and institutional development processes are not either 

examined at all or are done so only perfunctorily without much lessons drawn and changes initiated. As a 

result, Business Schools are in most cases poorly and unprofessionally designed and operated to serve their 

purposes of promoting and establishing professional management practices, capacity and values in 

business. They have not become “learning organizations” for their own quality and growth; rather they are 

only “organizations of learning” for others. One would naturally wonder if the latter is possible without the 
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former! No wonder, most Business Schools in this part of the world have not been able to gain credibility, 

respect and influence as in the West or as held by the best ones in the Region. 

Part of the reason for the current state of Business Schools in the Region, more so in Nepal, is the 

absence of the practice of both internal and external examinations of their institutional form and focus. The 

practice and institution of national and regional accreditation of Business Schools in the Region is of 

relatively recent origin as compared with that of the West. Within the public sector and universities, the 

practice of self-generated quality evaluation or one by regulatory agencies is not strong; a system of 

corrective and proactive measures informed by such evaluation is even less in use. In the profit sector, the 

situation is not much different, even worse in case of Nepal, as self- and regulatory -examinations are not 

in practice from the point of view of quality enhancement and learning. 

Naturally, then, our Business Schools have not been able to take benefit from the process of 

institutional learning for growth and quality. In Nepal, it is only very recently that the University Grants 

Commission (UGC) has put in place a system of national accreditation but only a very few Business Schools 

have started the process of being accredited to date. And since this is a new process, there is a need for both 

more awareness of the value and process of accreditation and a stronger system for getting and granting it. 

It is in this context that the South Asian Quality Assurance Systems (SAQS), as a very timely initiative 

of the Association of Management Development Institutions in South Asia (AMDISA), has an immense 

role and scope for quality improvement of business education in this Region. As an accreditation system, 

the main focus of SAQS is promoting institutional learning and growth among the South Asian Business 

Schools through a process of selfexaminations of and supportive facilitation for their program contents and 

institutional effectiveness for quality enrichment in business education. 

Involvement in the SAQS process should be a rewarding learning experience for the participating 

Business School in assessing its programs and institutional systems against the regional standards of 

business education, benchmarking for both course correction and course creation, learning with and from 

each other for quality improvement, making them visible in the regional business education market, sharing 

regional experiences and experiences for better contextualization of business education, and eventually 

redefining business education that is most relevant to and supportive of the needs of the emerging South 

Asian economy and business. Kathmandu University School of Management ( KUSOM) is participating in 

the SAQS process, hoping that its involvement will be a major experience of institutional learning for 

quality improvement. 

More than being a regulatory and mandatory systems, SAQS should be a framework of continuous 

process of institutional learning for Business Schools through peer facilitation, professional supports, and 

encouragement for selfinitiatives in quality and excellence. It will not be easy to establish SAQS as a 

collective framework for quality business education in the Region but there is no option either if the South 
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Asian Business Schools are to be competitive in the global arena and become a knowledge engine of 

economic and business growth in the Region. 

For SAQS to be effective, it is important that the value and philosophy of accreditation must be 

established in business and Business Schools alike. There is little understanding of accreditation purpose 

and process in the Reguon. Region-wise awareness of accreditation and quality needs to be increased while 

working on the contextualization of business education through the SAQS process. Business education and 

research need to be redefined from the regional perspective with the larger purpose of regionalization of 

their quality standards, making them globally competitive yet regionally relevant. For this SAQS should 

not only promote quality and institutional learning among the Business School in the Region but it must 

itself be an inspirational model of institutional learning system. There lies both the challenge and 

opportunity for SAQS. 

 

 


